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schools were within the Canterbury region, with some samples from Auckland.

The Primary and Secondary Schools ranged from Decile 2 to Decile 8, with rolls ranging

Methodology
Over a four week period, lvisited 18 schools. These

Schools have not been individually identified
asked the same questions.
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included 4 Primary Schools, 5 Secondary Schools, and 9 Special
:{r,:

schools. Most of these

students to 1,530 students. All ethnicities

All schools werein this report, as the purpose was to gain a snapshot of what is happening now.

:,o
\,

Q^
\r'.')

,.''.i)

)

June 2015Catalyst for Change

were represented in this sample. From the Special Schools, 7 were residential schools. These schools also sat under the DHB and Child Youth
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Scltool A
PlirontJ
\IoE

School B
Prirnfltl
llloE

Mauifestlltion of
ClralleDgilrg
Belrlviorrls

elbal ,{brrse.
Hirtillg.
Kickiug.
Prurching.
Tluouing thires.
Non-Coupliance,' Refi rsa l.

- Physical Violelce towards self, others- and property.
- Defalce.
- Velbal Aggressiol.
- Abseuce.

- DaDage to Propefiy.

Develop Positilell
St{ted School-
Wide Expectatiors

- Uses \'letap[or "REAL l{eroes"

- Respect self- others aud lhe erNi|oruleilt

- Ertcotu-age others

- Achieve to the best oftheil abiliry. ald are...

Lil-elolg leaners

a

Integl etiorl of
School Wide
SJslems nround
Positiye Beh{Yiour

- PBJL
- As a stafflnonp. drey revisit the espectations aud the teed for

cousistelcy arorurd language aud behar-iotual nmrageurent
sll.ate€det.

- Eurphasis is placed oll trailiug. a$d or btuldirer positi!e
relariolships.

- ,A. ruodel ofprobleur-solviug: 'N'lucked rrp... Os'rt up. . . Put it
fught.. . and N,love On". This is based ort makilg 'REAL
choices'.

- Stallare highly visible zurd iirelactive durilg brealis. They ueal
oralge lests and coutitrroruly urove atorurd tlte playpeouud at

break tirues.
. Use the tr step inqriry process as per Jaures Nottilgharu tnodel.
- Use Step5 rctemal process. u'hich assilrilales the pdrciPles of

resloratile jtstice. Refenal cards are stuchued irl accordarl.e lo
the 'ullcked up. . .o$'rr up. ..put it ri€ rt. . .urole ott' tuodel. and

also identi$'all ofthe steps that have o.curred priot to refeu"l.
- Year .1. 5. aud 6 studelts assrutre leadersldp roles as 'Playgouud

Heroes'. *'here r.r'ith yello\\'lesls il pailt uill uiodel good

. PB1L
- s-step ploparume (wauirg. Isolation. Thinliir1g Spol. Reilectio[

Sheet. ald Prurcipal Referral).

- .A. pet krure-krure pig is ftrlly iltegrated into all oftheir systerr s e.g.

they lrave a kule cash systen. u here chrldleu earr 'urouey' based or
positir-e behaviours. Tbe 'nouey' acts as au ircentite- as the goods

thal they prucha,re are rneauingfi.rl (e.g. ruolie passes. clip'tr'cliurb.
pelcils. pizza r,iith the Prirrcipal). The trltirlute pdze is to be the

Prirrcipal ibr the day. rr'orkirg out oflhe Prirrcipai's office. sornetirues

ru suit and tie. they take coltrol ofthe irtercort allos tltei clasr to

har,e a lorrger hrncL break. ard in one sihratiol let a teacltel lla\-e a

half-day
- They also have at open pinu eut itoluent-
- The-v do a lot of Llqrily lean ng. and hale a creati\.e cruliculul]r based

oll theDres e-g. Heroes u ith subgrotps (social leaders. spor-ts. arts. arld

scieuce old tecluiologr. 'lhese alloq indilidual clioice.

- The-v also strearll for litelacy and muueracy to ensrfe teachiog is
pitched at the riBhl le\.el.
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behalioru. ald l)ale the authority to gi\-e oul rewrlds for good
behar iotu. They also aler dury Ieachers if thev iderrtifl hieh
tersion situations.

- This school has very clear routines. both u ithin lhe classroorn.
autl the pla-vgrorurd.

- Every assembly assiurilates 'REAL Heroes'.
- StudeDts receile 'I{eIo tickets' for displayurg positir'e

beha\.iorus. There go iuto the drau for len minutes of ext" play
tirue.

- Reports and tllee-u a;" conferencing have a 'real hero'
colt1pollelrt. Palents are gilerl fiidge [raguets as a ulealrs of
pro[]otilg this ald building colristency betueeu loure ald
school.

- Buddying uith a sralf rrerlber. or coupleturg school colurnurity
serlice as patt of 'prrttilg it right ruodel. Thele is cousisleui uie
ofthis urodel by all statT.

- 'REAL heto'r'istrals are displayed aroturd the school.

- They har e active leadenhip.

- They Lar e 5 teaching tealts.
).'

%

Iudiridualise
Plans for Stlrdents

t7.-
,,r-sr-'

- They tse lldiridLurl Behaviour Plals. u'hich ilclude pareuts irput aud
buy-il.

- Kuoe cash eystelu is il eElated iuto lhese processes
- T[ere are 6-mor]thly check-ius u ith parelts.
- E0 childleu rrere ou indir-idual prograluues thal \\,ere [efie\1ed or a rl-

u,eekly cycle as part oflhe social uork cllntel sroup. alld ollce a teml
as parl oia nultidisciplilarl goup ircludiu€( social uolkers. putlic
health $uses- special educatio[ alld RTLB. classroolrr teacher. Child
Yo[th alld Farnily alld Setlior Leadership Team.

Resoulces - A flr1l-tirrre leamilg assistaut is emplo-ved to der.elop positir"e
relarionships u'ith the child. faruily- ald teacllers. At risk studeuts
report 10 her class at the sta( ofthe day. Parents alerl rhis staff
lueurber tia text message before the child gets to school. so as

the teacher aide ca ptepare arrd manage npprop|iately.
- Teacher aide also lisits classes ald childreu cal self-select to go

to tllis roour.
- Teacher bdlgs il her dog- u'ho is waru y accepted by studentr.
- They have nroder:) learililg spaces that etrable peer-re\-ieu'.

eroup plaruriug. collectile respousibiliq. aud ruole eyes arrd

- They har'e resoruced a DP i[ a studeDt 1\'ellbeilrg and liaisol role.
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Vie$' on Phtsicil
Restlnitrt of
Seclusiou Rooms

SENCO s trai[inE in physical lesnailt rDacle her deter[riled to
]rel er to ltle it.
Halilg rvorked iu a school ulere there had beel a locked
tirrreotlt roorD arrd it had beer tued or a regular basis. sire tas
totally corDlitted to ploactir-e behar-iorual strategies. She

ilterpreted tlis as a persorul t'aihue.
S[e did beliele tlut a couple of staffluembeN [eed to be tlained
fol the \1orst case scenario ifl relation to physical restrailrt. bul
did uot belie\-e tlmt a leparate room r\'as necessal).

She questioued tlie rationale ofhatiug higlt uee<ls chilchen (eg

lnterrsire Wrap Ar.orurd) in a rnaiishea[l elll iloruDe[t. as they \l,ere
not able to get the benetit ofa school enliroruuerrt such ns u'orkirrg iI
proups. ald shaliug plal'Tuue and hurch. Oftel these clilcLel vere
u'orking u,ith a teacher aide. u'ho did rrot ha\.e the naitirlg lo rlrarlaEre

these colrtplex neecls.

Prior to this clrrld. the)'did not have a secltrsiol room and har-e lo
plars to rtse such as space il rhe lirnue.

Thel'beliele tlrere is a place for physical restmiit traiuing. but or y if
there is a huge erlphasis ol de-escalatiou ald positive leaurilg
eovioruDellts.

The police har e expressed frustration beitg callecl. as they belier-e
stalT have the sarue rights to restrain as \hot they do.

Phl sical Restreirt - No ph)si.al lestr'{int used
- Last ue: 1007

- lhey hale rrsed ph)'sicnl restraiut. There ale -1 snldents tllat haye
required physical restaint in tbe last year.

- The Seuiol Leadetship Tearu are the or y slaffulo cau restrail.
- They call the Police to restmiu older childre[.
- Physical Restrairt uas used -l tines h 201.1. aid J times last ler'lri wiih

an lnterxile \{rraD -A,r'oLrrrd child.

Tlainilg Staff hal'e colrpleled extelsi\.e tl'airtiflg oD difl-r'lent personality
qpes alld leamiDg styles. arrd hare lea|[t strategies to engage aud

corxrect $ ith dift'erent stJ'les.

Staff har-e also had traiuiug ilto tlrei uorkilg style. alrd ale
arare of their shengths ald wealuresses.
SENCO attended physrcal resraull trairdng 3 years ago. She

likened this to a self-defeuce class.

- Extelsite proGssioual development of stal1'.

-Tto are trailecl il Salb Crisis Nlanagemert.

Time Out nod
Sensor.v Rooms

- There is a'greeu seat'orrtside 0re school office.
- .A.hematively. shrdeuts r[igl]t be serrt to 'tearD leaders' class fol

10 Dinutes
- Shrdeuts Dn) also be seur to llre Dp.

- Elerl class has a lhil lllg spot rvitlril the classroour. *tele the child
lits aud tl r is atrout "uty the-v are there".'lhat they shordd be
doiug". alrl "\[4rat they rvill do lext". These tluee questions ale
discussed uitlr the teacher before re-loililg the clasr.

- They also have a separate roour called tlle 'thir iing tarJi'. rvhich is a
glassed-ir loorn (safet) !dass). \l'hele a child cal *ork aloue or-oue-
on-one. This roorn does llot feel separate. This roorlr has ctr:hiorrs aud
is srrpen ised b-v hvo stall.

Seclusion No SeclusioD Roorn - No Seclusio[ Room
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hrdilidual Behaliorual Plal Ole of q'lich s'as al Illensite Wrap

beliete that the seclusion loour [ray not
have beerr required rfthe feache$ had have been more skilied in de-
escalatiou tectx

- This is nnu. closed ald has been corrr efied into the Glourds ruan's

)

(?.
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School C
Prirnlrr']'
MoE

School D
Prhnarl
MOE

M{ f.stntiou of
Challeuging
Behariours

- Bad lalgLrage.
- Non-courplialce.
- Loir ler el aclorr| :uch a\ fool tlip)

\-ary frorn ruinor to lujor. usually ul the lbnD ofdetjauce.

Delelop Posilivell'
Stated school-lvide
Erpe.tatioDs

Strong Focru on \ralues (ilcllldilg a values assenbly) aud ol
ergaging in prograrlues.
The r_alues asserDbly addr'esses theDres that itre rclelalrt to the
childrerr. Fol exaurple. havilg the assernbly at tlre flying fox. and
discussiug hovi- to share.

Clear expectations are clear and lerl r'isible tlnoughout the school-
Behaliorual expectations are lestated before elery e1ent.

- \:alues are erider}t and iltegrated u,ithout syste s irr the
school. as well as il a lisual uuurer.

- Other ageucies positirely reiuforce these expectatiols
alorurd belraviorus.

Integl {tiou of School-
Wide Ststerr1! nIouDd
PositlYe Beh{r'iour'

- PB4L,
- Childrel g.ealuvr i stbands.
- IldiliduaI classroour plans.
- Kete cards ar.e used for positive reirforceureut. These calds are

lillied ilto iur actirities at the end ofthe year.
- They use a netaphor arorurd a bucket/llo\1 to fill buckets/ho\t to filI

other people's b[ckets'[ro$- Dot to dip ir]to other people's buckets by
doilg or sayiug ureall thh€rs. This is based on a book by Carol
lvl( loud.

PB4L. 90c'o enphasis on positile culnue. reuards tld
celebrations.
They use data to aualyse behaviorual thelres. ald to make
school-side chalges ulere appropriate.
They reflect on data tlrice a tenn- or oo an as lreeds basis.
lhey have a neighbourhoocl police tean. q ith the r.ieu oI
the police der-elopiug a positi..e pro e {ith the sluderts Ou
occasious. l? ofiicers uray lisit the school aud plal spons
q ith the kids. It is corrxuoD practice for a policer[an to stop
by. and chat uith the sudelts (old fashioued 'bobb!'o1r the
beat'). These sarue policerueu follou up on tmaucy. ald ale
kroun to tire faurilies They also ideltity poteltial sk-(e.g
Children u ealilg different colorued baldalas that
represenled qang coloru's.

Indiridurlise Plans
for. Stud€trti

Use indilidual plans for shrdelts. - They der elop behavioual couaacts u ith the ildi , idrurl
childrelr. StudeDts oD this coltr?ct have a book that goes

ho![e to ptu-ents on a daily basis. Teachers uort lioru a

hurctioral alalysis perspeclile $itL these childrel.
- fhey har e a lot of uurltrdr'ciplur.uJ' llreetug.
- Lrtetrsive Wraparorurd childreu.
- They lure indilidual behatioul uranagelueut plog"mnles.
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- Indilidu"ll progaluues untbrtumrely are not handed oler to
the irtemrediate ichool. $'hich is a losr oflelel'aut
irrforuation.

Resources Eurployed a specialisr. They eurplo)' a Social Worker.
Their sraffeurploved are culftually dilerse.
They rtill brurg parents oftursenled children into the
classloonl ro that the.v are firlly iur-oh-ed in the edrrcatiou of
their clild. This also allous lbr ereater coutitnur j.- betlveel
the schor:l ard the hou1e. alrd erDpo$e$ the p.uenl,
Tltey also inrolle professionals fiour all ageucies as part of
celelrating differelt lanerrage ueeks. so as to breili do$x
bariers

Vierv ou P}lsical
RestlaiDt oI Se(lusiorl
Roorns

The school believes that there is no place for a seclusion room in
Primary Schools. Ll
Ttrey feel very uncomfortable about restrsiaitrg someoue else's 3d
child. \\
They believe teaching aod leaming is freir garue. not cusrodial care.

{A,)

\

o

- Tlre school belieles that there is no leed for seclrrsion. The-v

belie\e that there [ray be a place for physical restraurt. but
otrl-y as a last rerort (e.e. life tlueatering. ol at r.lsk ofa
seliorn ir{ur1).

- They rrorrld onl; u.e re(trairrt ul a !et) e\lre re (rnlatto .

u.here tire clild u as a risk. This behar-iour torrld l:"ale to be
l ery extlerne. as there is a irll eurpLasis on relatiouship
teaching de-escalation skills.

- They uray also hold an anu or haud. ifI child rtas to nur out
olrto the dual carriaEre q'ay outside ofthe school. Ifho\1erer
the child u.as a klorvn r-ruurer. aud \{aso r at risk ofrtuurilg
across ihe road. tlle-v do not pru sue the child. but iufor:u the
paae[t5-

Ph]'si.al Restr'!ilrt - No. br$ cuided arl ORRs stude$Yrt of assemblv.\'
*"
t

'Relell'.
- Would od.v use il extreluely e\tteure sihmtiols.
- They har e called the police ou one occasio[ irr 1999- tvhen ir

studelt llas breakilg u ildou s u-ith a spade.
fralring - No trailing on physical rcstr"int alrd \l'ould see this as a.n extreme

illter! eDtiorr.

- No physical resnaint nailrrrrg.
- All rrainirrg is eulrhasised ou relatrolsldps. positile

reirtbrceneut. aud de-escalatioo.
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Titre Out aud
Seusolv Rooms

- Yellorv spot o[ tbe \.el.alrda.

- Open Tirne-out !!ace outside the P ncipai's roorl
- There is a special roorn that studeots carl be referr.ed to. ro leflect

ot school-s'ide expectatiols.
- Souretimes they u ill so to tLe comer of the roour but fe.joiriug the

classloorn acti.r'ities as sool as possible.

Tliey practice inchrsion riur"-oiiiio at t["ihiil-iiiii-
isolated iorl other childreri. be it rn their ol,rrr class or it
alothel class.

Seclusion - No seclusiou r.oom - No Scclusio[.
Suggestions Ifthere are to be cuidelines. they u,ould lropi rGii[eseiG

uot pres€r'ipti!9. aud allon pr.ot'essiolals to rn:rke choices.

*r.:
$

',' 
,,. '"

t\-,
, 

.*i,":*
. .t'r'
!:,,",

,-,.,. i,",i'
'],,ji.,.,f

"!,1{}i.i
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School E
Stcondarl Schools
!loE

School F
Secourlarl Schools (Yenr' 7-13)
lIoE

\{arrife!a1ltiotr of
Ch{ltengirg
Behaliouls

Physical har:u.
Defiance.
Figlrts bet\1 eeu 6hrde[ts.
They tend to h01e mole issues rvith tlre youl€rer students.

Disruptioll.
DeEalce.
Fightiug.
Substauce Abuse.
Bullyiug.
Llterllet bt{l-viDg-
Tluoli,ing obiecfs.

De!elop Positi!el]'
Strted school wide
Expe(lrtiotr!

- All stalT are give[ a booklet orr expectaliols. pLocedtues. attd
colsequences. \'hich elcapsulate ABC (Ar]tecedent at-ro$'

Beha\ iorx aflo$' Conseqre[ce). This includes guidelines ol
rualiilg positite verbal praise ruore eflectire. the refenal
plocess. guideliler arouud abrrse of ntafl'. and dutyofcate.
(Could be au exeurplar).

There is a belnviour supporl roour. based on an American ploE alurte
'$&y Try'. Al risk. ol r uerable childrerr repoll il here at period oue

every day. Children cau request to elo back to this rooru iftley ar-e

feelitg iusecrue tluoughout the day. It has a ditlerelt attuospLere to au

attendalce roolrt.

Irtegritiotr of
Schooi-Wide
Systems elou[d
Positile Btharioul

PB4L
Relatiol$hip teachiug foctrssing ol the shldeuts as a pelsou.
Systerx are ali€$ed and ihey sirtg frour the sarue song sheet.

Snrdeuts are engaged.

All studetts arc given a booklet ofrefenal actious.
'Carr' reuards about rewarding good beluriotus.
Pilk card system.
Arrards il asserubly.
Staff get re{?t ds for re$ardirrg studenls .

- Policies on rua[agerDe[t ofbehalioru. discipline. harass[rertt, alrd
search and seizure.

- Ihey hale lefenal loorrr procedru'e..
- They have lestoratil'e -iustice.
- They lnr-e ernploletl their olvl atteldalce otEcer tluortgh board

iurditg.

Iudi{idualise Plaus
fol Students

- IEPs for studeuts. and behatiorual plans
- Work closely *ith rmrltidisciplimry teaurs

- lFPs.
- Behar-ioru nranagelneut plals.

Resorlrces Belialioru specialst.
Frrli tirrre teacher aide. uto i{orks ill a behar-iorual support tearD based
oll "\thy Try ' (Aflrericarr Proprarru e).

There is also a behal ioural support roon.
Vierr ou Ph]si(&l
Restt'{iut snd
Seclusiou Roorns

They uould or y lestraiu a studelt as the last resolt. u,ith

the tie,r of tle-escalating the behar-iout.

- They u arrt the ar.rtororDy 1o [rake a decision based or the sihratiotr i
1io0f oftheur.
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- They are rr ole likely to let the studeut roan" ald call lhe
police.

- The-v identifi' a leed fol trainilg iu safe holds. u ith the
nlaiodqv ofthe tlaining being ou de-escalation tecluriques.

- They ale rrolried about the legal ralrrificatiou. the professional risks. ald
hufiing the stidents.

- Their r-rorst tlar rras a historical ul'estigatinl. lhere practices of the pasl
are aueasued agai[st crurellf practice.

Ph"\'sical Restraint - Occasionalll (lppt'ox. once a telrn).
Usually or y rrsed u'heu there is a fig1rt bet\\'eerr stlrdents.

- As a last reso . they rl'ottld illohe police
- There rlas a rnajor lncident that iuroh ed scisrors. ald

llralllrped llrri rr ithorrt ph1:rcal restrairrt
- flrer'< a'e tlo pnlicies olt phy.iral Ie:trairrt.

- Used rf,relr' (trri(€ itr the lrst thlee ]ears),
- 1t l.'ill be used if a deened risk is obsen'ed.
-Wltere an extlerle lisk is ideurified. the staffrvill hold the stldeni do\'rl
rurtil the police afliYe. They \a'ill rot atteDrpt to [ro!e the clild.

b
Trainilg StafI are tlained in de-escalation fhroueh PR-lI

Profe;sional Delelopruelt.
There is Do trailins iu ph!sical restlairlt.

- Staff hal.e uldergone de-esealatiorr trair1illg.

Time Out lnd
Seusorl Rooms

The] haYe no ti|I€ out spnce
They allou the srudents to [oatlr. as opposed to atteuptirrg
to colltair thenr in a speci6c space.

They occasiotally reruove clildlen tiorn the classl'oorn. o
,1:

- Sensorl rooms ale Ised iu their"special flr'ea' is tirne out. or
shrderrts le[rove thelnseh_es to this area.

- Ifa cl ldis tluowils tlilss- the other chilctel zuerernovedhourthe
l-oolll.

- There is a ret'erral roorrr. -q. shldelt can stay Lere for oue period. or oler
a lor;rer period of time (sutrject based).

- There is alrvays a restolatile process befole they go back ilrto the clars.

Seclusiou - There is no seclusiou room.
- They do lrale al adurin alea \.\'trere the staff stand il Aont of

glassed doors. Staffreurain ilside the area uith tlte student.
uot outside.

- No seclusi0u foom.
- They use the office and fo.vel aleas to letairr shlderts.

')

)
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School G
Secondarl Schools
}IoE

School lI
Secondarl School
MoE

Mflxifestttiou of
ClrnUetrgiug
Belrariouls

Mental Health concems.
Aoxiety.
Depressio&
Attachent Disorders.
Noa-coopliance.
Vertal aad Physical Abuse.
Thrests. 

{

- Late to school.
- Late to class.
- Irrcorrect unifomr arrd equipurent.
- Distracted shrdents,

- Eruolional distress.
- Hrmgel alld cold snrdents.
- Theft
- Dnrgs fl/ery ralely),
- Occasional fights bet\r'eeu students.
- Verbal Attacks.

Delelop Positirell
StAled S(hool-\1ide
f:rpectatiorr!

- PB-1L (iu its ilfancyJ.
- There are behavioru action plans to staudardize praclice

across the school.
- They have a leferral systeur u-ith a schedule ofescalatiug

behaviorus and rvho studelts should be refened to based ou
the level r:f selerity.

- R.(r^r,rir:. nra.fi.e /Deanq,Merrloec\

. PB4L.
- Clear pastoral cleal procedlues.
- Classroour lrles.
- Engaged leamers tluorrgh ildividrul pathlays. E.g.

path$ays uitll the Pol,'tech.

llttegl.etioll of
Srhool Wide
Sl stems around
Posilive Behaviour

- Courselling.
- Life-Skills proBrarmre (AGAPE Trus|.
- Exteural corurellilg.
- Waiprura orr-site corurselling.
- Conplex orutal health issues.

- ?Jr ,- rvorkers luuriug €roups.
- ,A.lteled tirnetable in op rooru.
- Support from Child youth ald famil-v. atd YSS.
- 1\raipara adve[tule lheor]
- Ivftrliti-disciplinary approach in fortlightl.v Year 7 and 8

Dastoral reetirss $ith CDHB (Meutal Health).

Values drilen.
BeLaliorual Expectalionr i[te$ated ilto thei systerris.
Stard douls.
Resto|ati\e -jrstice is built ilto plocedlues.
Venical stleanuug. so that lhe older snrdents carr tole r]rodel
positi|e beliaviorus. alrd kllo$ the shlde[ts.
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- Rock Ou (Reducing Oru Coumuity Kids Offending Now).
which ilvolves tlrc police YSS CYF Truancy il schools.
This irrr,oh'es monthly meetings.

- There is a 7-step plan: l- Lefter &our school. 2- letter frorn
school. 3- Police letter alrd risir. 4- Hui inroh'ilg all
agencies and faurily. 5- Child. YoutL and Faurily referral. 6

- Child. Youth and Family proup coufereuce. 7 -
Prosecutiolr,

- Relationship teachirrg.
- Workine on encasiuE Drosriurnles (Inouirv focussed).

Iudividufllised Plaus
fol Studerts

- IEPs.
- Behaliotual Plals.

There are individrr.al behalioru plaus.

R€soul'ces - The scbool would like to resoruce their owtr ttuancy oflicer'.
ard ale exploring a check io'check out roour for ueeds
students.

- They are also restruchuilg a Year 9 class to operate from a
home base. as opoosed to chausitrs for elery Deriod.

Vlew otr Pbl"sical
Restrainl .nd
Seclusion Rooms

- Physical Restrai[t is nsed o y as a last resort.
- If a seclusion room u'as ueeded. drcy u'ould prefer that lhis

u'as dore uuder police sqrnision.

- The school did not feel drat there was a need for a

specifically desigred sechuion rooul"
- They could hou'ever identifu a need for physical restraint as

a last resort. re: harul to thenrselves. others. ofpropeTty.

Ph]'sicil Restraint - Ocraslonrlly
- Police uill be called e1'ery tirue that physical rcstraint is

used.

- Rrrely.
- Often students will inten'eue. as they kuow fights are not

allowed.

Tt'ainitrg - The police shou'ed a staff rrreorber hou to physically
restraiu a child using a pressule pointpail teclurique. The
siaff rneurber rras wcoDrfortable uith dris.

Ole teachel uas expelienced in physical restrailt- Thjs
teacher is Priruary School trailed. rurderstauds antecedeuce.
ald tbe reed fol relatiouships llith faruilies.

Titl|e Out rnd
SensorT Roomr

They hrve 'chill out' sprce. These can be a!1n{here tour a
corurse[on roour to a foyer.

Withdraurr Aour class ald wort froru a desk rear the
Principal's oftice.
The students sit by themselres. aud are uot able to uringle
uith their friends at illterl al or huchtime.
Wheu children are in time out- the parents are inforued
They har.e remored other children ftom classroorus u'hen
studeuts are actinc out.

SeclusioD - No serlusion - No seclusiotr r'oom
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School I
Se(oudar"r' Schools
Mof

lllrnifestntioD ol
Ch&lleuging
Behaviortls

aud Stonning SfageJ. altd

rnrs ale tfespassels. and €laDg
e the school.

De,r'elop Positirell'
Stnted Srhool Wide
Erpe(t{tions

ale lisual 6oru the foyer (displayed ou a

aud tluouglrr:ut the school. Not or -v ale the
explicit. but the ulpacking ofthese r-alues as per

c trehaviour expectations. is also lisual.
u-itl n tlie school are clear. but their rnles ale

r'eactiotuty- \\'here ole uterr'eltion fits all.
- The school places hu€re enphasis on relationship reaching.

ard their statT loro r,r'r1rg arrd rurdersta|dulg the sttdents. Eg.
They iirteryret srnokiug as aD addictrol. lrot as pushing
school ndes

- They vierl rhe child in the Nider social ard culnual coltext.
- The school belieles that €adit) urakei a snidelt \\-orse. ald

they aloid backile a sftldetlt iuto a conler.

Catalyst for Change U,.**-
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- The staff har e clear borurdaries betu'ee[ education arrd
justice. They refer to the police wherever necessary to avoid
coDrpromisins the teacher-strdent relationship.

- This school has oue of the highest reteution rates in Ne&'
Zealaud. Year 13 * 87o/o.

IntegtstloL of
Sclrool-Wide
S)'stems iroutrd
PositiYc Behariour'

:)

- PB4L 5 years
- KMAR is used extensively- u'ith all relevant ilrfouualiou

lillied to the ildilidual child. and teachers accessing aud
iDputting into rel$larly. Staff also input positive
coulersatiols that they hare had with the child ir(o this
systerD. They 'flag' any coucems needs e.g. tbe reed for ar
interpreter.

- Students sel careel goals each year.

- They have a shong academic mentortrg system. This
includes deals. fomr teachers, and meltors.

- Acadenic Deutors ureet\ rith 12 - t5 shrdents weekly.
- They have vertical stearuing.
- They place lruge eophasis ou dleir pastoml care systetu.
- They ale one of fil'e schools involled il a proglauune

explorilpr i&a tou'ards lr€ntal heahh.
- They lrare a Christiall Tmst tlut ],orks ir the sclpol to

proride data on auti-bullyiug and auger rnanageluerrt.
- They have a Social Wod;er actire within the scltool (Check-

in ard Coturect contract).
- Tlley had bear part ofCops il Sclrool prolr:auurte. brrt no

louger ha'e a cop ou site. HoweIer. they are still lirfied into
this progranuue. but use it for advice and euidalce. They
also eugage il the nuuring of proprauules arorurd driviug
aud drugs etc. This liaison has beel in-aluable. aud reduced
theueedforlllcalls.

Iodlr{dudised Pli[s
for Stude[ts

- Many are uronitored via daily reports tluoug{r the deaus and
senior leadership teanr.

- Thev hare urultidisciolinarv ueetings.
Resources Professional delelopmeut includes coachiog aroturd the

appropriate rue oflalgruge. and positive leu'ard systems.
Ir recruiturenl. tlrcy place arr eurphasis on suitability uotjust
eligibiliry. as the philosophy of the staff ureruber is cnrcial.
They place a lot ofeurphasis on educatilg falrrilies.
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- Kia-eke. Ernphasis on building culturally responsive
pedagogy. and streugthening relatiouships (14% Maori.
14o/o Asiau 4oo/o\tdian (F!iian). 207o Pacifica.l2o/o
Pakeha)

Vierr ou Ph1'sicnl
Restt'riDt fltrd
Seclusiou Roorns

- The school prides itself on sood systenN that are lrot
punitile- For exanple. they do not have deterfiois. arrd arry
consequences inlolve testoraliye processes.

- Tlrcy leinforce the uressage to all staffnot to rnake physical
co tact \,\'ith a sMent. atteupt to lpld bacL or stand in
front ofdoorways. They let students 1ulk.

- They do beliel'e i[ tir]re out to remole the child to keep rhe[r
rafe. bul lhey do not beliere in sechrsiou.

- Senior Leadership TeaDr belie\e that there is a place for
stand do$lrs and susperuiols. but once agai[ ouly ifthis is
gohg to lmve beueticial effect ou the studetlt. Discl,lssiols
are had u"ith parents before trry decisious are made. to
enable the exploratiou of circurnstances. arrd to nuiltain an
opel nind-set. This often occrus before al iln estigatiou.

- Pare[ts ne\-er get a letter about a stand dourr. They a-re

alsays ilforoed before any itten'ention.
- Before rcturning to school. the shrdent ureets 1\,ith the DP

and has a follow up session ridr a school courcillor.

Ph!sicsl Restt'Irlnt

+

- Rurly.
- Priucipal recalls 3 times orer a 20 year period.
- There is a culhue of students bleakiDg up fights. as they are

aware tlnt this is not part of their culhue.
- Last incidenr. student was urder the influence ofdrugs and

staffheld hiur doul until police got there.
- They call I I I for lolatile sihrations. especially those outside

lhe school gate.

Traiuing - They have not receited specific trailiUt in relatiol to
physical lestlairt.

- Eurphasis oftraining has in\stead beeu ot de-escalation- and
ill talkiDg snlde[ts dou'u. It is llot urcor]uuon for the
Prilcipal to reruo\-e the clild ftour a sihutiou aud take them
out lbr a cop of tea at a [ea{b_v cafd.
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Tirnp Out And
Sensorl Rootns

- They do use tirne out.
- Usrnlly il the corridor or iu arrother classroour.
- If the child does tlot lettle. they coutacl tire parelrts. as they

recoglrise the child settles ruore quickly outside ofthe
school coltext arrd asa1, lioru peers.

Seclusion - f{o S.clusion.
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School J
Pdmrl} Special Scbool
MoE

School K
Secotrdsq Spcclilist Srhool (Yeer ?-13) 1

MoE
Mrdfestation of
Chelletrgirg
Behavioul's

Kickirg. biting. grabbiug hair. tautnuls.
Attemptillg to exit classroours
Head-brrtiug. ard scratchilgr
Spinhg
2 high ueeds adolesceut boys

- Hitting. kickiug. and screauirg.
- Acting out.
- Biting theuseh.es.
- Tluowil6r objects.
- Abscondilg.

Actious to Develop
PositiYel]- Stited
School-wide
Erpcctrtlotrs

lnteractiols with pupils are respectfirl ald ailD to presefl,e
theil digoity.
Ilstauces ofulacceptable behaviour are seeu as opportunities
for staffto leam acceptable alternatires.
Tlrcy bave very clear class rorrtiles.
Tlrc student and staff safety and ra'ellbeing urderpins all
school acti\.ity.

Vely clear slructure.
Visual schedules.
Structuf,ed liDetable.
Daily debriefs to review challenging behavioru.

IDtegr'{tioIr of S.hool-
Wide SJ stems ar'orrtrd
Positir.p Behrriour'

Tlrey lrave a token ecououry. itr wlich positive behavioru is
reirforced. They get celtificates. stamps arrd stickeft.
They have protocols and procedtues ir place ill felation to
lhe safe roour aud the uranagemeut of serious ilcidents.
They lmve review ureetings.
Tlrcy also hare policies on atersire processes.

- Policies surorurding safe roour use.

- There is 15 r n{es ofreflection srulorurdirg challelgilg
behar-iotus on a daily basis.

Individuslise Plalrs for'
Sludeuts

All snrdeuts hale IEPs.
They eugage il Furctiorul Bebalioru Aualysis. inrolvilg
psychologists. paediatdciaas. aud otber rnembers ofthe
rnultidisciplinary tean.
Indiridul systerns have an enphasis on respectfrrl
relationships.
Tlrey use the ABC uodel (Altecedence. Behavioru. aud
Cousequeoce s).

They use positite reilforcement.
They also we differential reitrforceueut or other behaviotu
(DRo).
Tlrcy use behaviour cluining.

Frurctioual Armlysis.
Behalioru Platrs.
Visual schedrtles.

Resoulces They appreciate the paediatriciaas goilg out to lhe schools.

as these doctors ofien assruDe an adlocacy role u.heu talking
to osvchiatrists.
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- They hale a behaliorual specialist teacher ald a school
psychologist.

- They rvor* closely $ ith othel agencies turd have protocols
fol eneaging these.

Vieri oD Phr sicel
Rertrriut of Seclusiou
Roolns

- Their philosopir-v is that there is a need for seclusiol roorns
as a last l_[ral resort as a rvay to proiect staff arrd others. Oue
sta ff urernber '"r'as concussecl last year'. higl igiltillg ttle
poterti&l for hamr.

- The feel it ura.v be appropriate there a psychiatlist aud a
psychologist has deerued the use of seclusion as a
tLerapeutic intell eutiorr. such as )OCLX syndrclne.

They hale experielced huge success tluougli the use ofthe
sertsory roorns. ald lvould lery rarel], use seclusion.

Ph)'siral Restrsint fhey do use physical restrailt. ald lrale policies and

Lrlocedrues srurorurding this.
- Used fiequertl)',
- Safe holds ale used.

Tleiuiug All stafftrained il Sate Crisis lvlarageurenr.
fhe) are 'killed rrr de-e.calatrorr techriques.
They are goilg to explore the effectiveness of'Teatr Teach'.

- In hor6e hailing tlvo days a year'. plus tluee halfhour staff
rrreetil€rs arorurd de-escalatiolr. Not legisteled ttat]i!g.

Time Orrt and Seusorl'
Rooms

They ha1-e arl outside atea that childten carr go to.
They rnay liruit access to resauces. and linit stude[ts'
lieedom to the class ancl playEorurd.
They nray hate tiure alay iom othel pupils. and nray hase
ougoing closel supen'isiol and proimity to staff

Sensorl'rooms are rrsed in their'special alea'as lirlE out.
or studentt remo|e thenselres to this area.
They hale a quiet roour used for behaviolual rurraqenent
Souie studerlts self-select. artd other snrdents sleep il here.
It has se[sory ecluipueot. e.g- Hea\1 blardiet.

Seclrrsiou They hate orle seclusiol] looor. ard olle ter:[polary sechxio[
1-OODl.

TLis room has olly beel used for tlo smde[ts *ho display
extreolely agp "essive behar.ioul. and is rrsed fol the ruilirual
aorou[t oftilDe. They are tlaililg uredications.
They u'ill use this roour when the shrdelt is at risk of hutine
thenrsel ves or otlre!\
The roour is used as a last resofi. but uray be used as a
behaliour uxrragerue[t strategy. as per ihe Furctior.Ial
Behar'ioru A.nalysis. ard Behalrotu lr{alaBerlent Plal that
has beeu apreed to by the Seruor Leadership Teaur. the
school psychologist. the behat'ioru specialist teacher'. aud by
the student's pare[ts aod ca.re€[\'ers.

Acctuate records of roour a!-e kept ald relierl ed at regular
illlerl-als.

- l,rsed Rarell.
- There is also a seclusiorl r'ooru- \.\1lel B the doot is closed ald

beld closed. The child is visible at all tilres.
- All parents lmve sited the school lalout
- Palerlls do not give specific pemussion for rre of tlis roorrr.

but clo site the behaviotual snpport plals.
- SoruelirDes a stafllueflber ulay sta),[r the foorn \\'ith the

stldelrt.
- There is a pohcy srurorulding the r.rse ofthe roon.
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colcrete arrd irgid.
- They tiel that the IWS should be able to snpport the scirool if

the child is in care. lot jrlsi rrllel the clild is at horue.
- The;" also feel that there is capacity to oreet rnore childlel's

leeds iD these care thcilities. as opposed to just beile liurited
to IWS itudents.

- Thel beliele tlut there should be a specialise<"l turit and
resideutial settilg tbr cirildleu r.r'ith ruertal healtb issues.
They have ideltified a sap sirce Ps]-chiatric Ser"sices for
Adult! \rith Irtellecnral Disalri]ities s,as closed. There is a
team here. but they hare to go tluough 'Explore'which is
ofien too slou. lrs it catels for all ages.

- .4.dditiorurlly. they furd tlut fiurding is a probleulatic area. as

there appears to be disclepancies betu.een rrhat ditTerent

- Ttey beliele there ls a place lbr a psychiatuist to
assess childrer witlin theil settirg. as opposed t(
goiug lo their office.

- Ifthey $'aDt proupt action. they \\-ill

had excessive fiudhg (IWS), while
8et resotllces.

- Frrndilg $as also ?ur area of
othels had to baftle to
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School I-
Special Residetrtial School
MoE

Srhool M
Special RerideDtial School
IVIoE & Independeut Trusr

llnuifest:rtioD of
(lhalleDgiug
Rehnviours

- All childler coure lia the ftr:P Irtensil'e \Vraparorurd
Proparuue. u'liich uould put theur at tire top 19i, of
challelgilg behaviotus.

- There is al ilclease irr challengurg beltal-iorus \hel the
children trarsition iorl a u-eeketd at ltolue back mto the
stnrctrued r'esidential euviroruueDt.

Ss earing. aud yelling.
Kickirg. ldnhg. and prurc[ite.
N,laoy childrel hate rurdellying conditions e.g. ADHD. ODD.
Aftacluuent Disorders. Auli! . Cogrilile Delay. I\1rS attd
Developurental Delay.
This school does lot eruol chil&eu rvith inappropriate sexualised
belur-ioru if they are not on a plal. ol fue-setters (uuless they hate had
siglificant uork done $'ilh the[r).

Actious to Der.elop
Positivell Stated
Sclrool-\tide
Expectetious

- The) operate on the key principles ofPositive Behar-iour for
Lear ng (PB-ll,). \\-ith sclrool-rvide ploSuauunes
rurderpirurilg the behaliorual ruanagerneut s)'!leur.

. They adopt an ecology apploach.

"}

- Their philosophy ofcare is values based. recopurisirrg the leed tbr tlre
cl d to feel accepted and liked. Thel'avoid rrsilg labels. althorrgdr sperrd

siFlificant liule urpackirlg behal.iorus. dri\-ers. aod altecedents.
- They operate orr . \'ery clear value base. t here there are clear

expectatro[s tbr shrderrts ald stafl.
- "Childreu desen"e to be treated ill the satne \\'ay that lou s"orrld

like to be tleated".
- Tlrel'ale cldld-certric ald treliele that the cluld has sell--klouledge aud

the potettial to Dralage theruseh'es. They belie!-e that stalTale thele to
suppoft the child in this.

- The-v place a lurge enphasis ou relationships.
- The-v nodel tleir proeu?uulles ol the 'therflpeutic t lieu colcept. and

social pedagogy.
- The-v rrse mutru e 5a-or4rs foi pan of the day- ior the tilst 4-6 !'eeks.

belbre beiug tra[siliorred irito the classroorrr.
- Pastoral ueeds are seeu as Theil core cruricuhur. placing foctrs on

courpeterrcies )COIX
- Ifthey uere to use ooe tord ro sum up their culttue. it uould be

'flruhui[g.

Integration of
School-\l'ide
Sl $tems ar'oulld
Positiye Beh iour'

- They hale a rerrard systeDl $'hich is iutesrated ilto their
plals. uleleby children u'ort tou'alds differelt coloued
uristbalds

- AII staff have -l -u eekl-v srrpen ision fi orn the irr-horue child
ald farnily psyctrolo gist.

- They have liald-o\-els e\-ery lDoriug. tlet\r'eer) the sclrool
ald lillas.

The teru 'beLalioru guidalce'. not 'trehalioru rnauagemeDt' is rLsed.

They trse positive reilfolcerleut.
All staff hale supen ision olce every tluee u,eeks.

The) use ad1-e[nue based learrljr]g.
-There ale incideut reports uticlr are rer-ieu ed bl the practice leader. ald
sigted offby the serr-ice urauaser.
The-v har e'disco\'er1' tiure'
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They hate pastoral lotes. uhere staff aLe kept irrfonued ria
errarl hr r'elatio io shrderrts' sinrations.
Debriefure u ith the child after iur incidell is ar iuporlarrt
part of the process. and thele is a clear erpectalion fhat stai}
ale expected to repair the lelatiouship ald ruote ou.
Positile reinforceure[t is tsed. as $ell as tick charls.
N,looiloring systeurs are ir place. \'ith a desigrnted slaff
lrretDbel rho alalyses patter]]s arld feeds this il1to qualit]
inpl oveme l initiatil es

They have safe rooruprocedtues ald policies. ilcltrding
Dar-elrlal couse[t irr place-

They also hale al ernphasis ol Inquirl Based Leanilg.

T}
Iudiridunlise Plers
fol StudeDts

- They use fiurctioual bellatioru assessurents fol higher needs
sftrdenli. brlt Bot all shrdents. Tlis is a ruultidisciplinary
approacir. and iur-olves staff trour the school ald lillas

- They rrse safe clisis lrarngeurert- urhich iltegrates
behat-iotu rnarmgentell theoty q'ith tlilctional behavioru
anall'sis.

- They rse belnr.ioru support plals.
- They rtse IEPS.
- They rue distraction^ clear couseqtrences. PBIL. de-

escalatiot techriques. clear louliues. aud restorati\e iustice.

The)' lule uroutl y rerieu's iltolling ICNI. educatiol. child yorrth zurd

lhruily. conmmritl sen'ices. aud RTLBs.
They also ha\-e the Child Youth aud Fauuly Eroup colference r.vhere

there are SIF! ir-oheurent.
They irale stroug relatiorxhips *-ith Clild Youth aut{ Fanrill' Merrtal
Health sen ice tfuou€dr rirhakatale house.
All studeuts fomn ate a co[tlact \\'ith a stalT |rember olr al].iYal.

Resources - The school is lookiug fontard to btrildirS resouces rlut ale
fit for prupose. allouirr5l rrrole spaces. oppotrurities for'
goupiug. aud private bedroon'ts.

- The-v have iurded a Child and Faruily Pslclrologist.

- Thei ph-vsical e[r-iloruue[t. ulich they are aborrl to occrrp-v. lms
irtegrated the IOCrC( theot). aud has clrlracteristics ofca|es. \\'atering
lroles. urorurtairts. saldpits- aud caurptires.

- The outside pla-v area is like an adr-enhue playgorurd. These rr ake lbr a

'can4r-like t'eel.
- They are explo|ilg an eqrutte progla|x[e to iutroduce ar].iurals. such as

cluctens.
- Recmitrnerrt is as ruuch about culhual fit as it ir abnut experience.
- They employ Dallish postuadu.rte stMents. siluilar ro the \,\'oofer ()Co

pro€!auune. as these posrgcad studetrts are ir aliguDelt $ith their
pirilosophv. having beeu tlaiued il )oO(.

Vierr ou Ph1-sical
Restr'{int of
Seclusiou Roorns

They believe that the safe room is au etideuce based

managearetrl sirategy tha! can be used 1\heD less restricti\-e
measues of behar-ioru- lluma€teurelt lu1'e beel iueffectile-
The Seoior Leadership lEel turcomfortable abont cherDical
lestmint ilr the for:u of PRIr'I rueds.
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They go for the 'best' ilten elltioll- lather thalr seeilg the
safe roorl as the 'last cltarce .

flre1 r'ies callirg the pohce lo rmrnee ass'er\rve
Lrehalioru as 'traruuatili1lEr' tbr the shrderts. gilen that they
r6e a diilera l torrn oflerlr'ai t lurolrltlg p,e\.1rre poilll\
and pain. Police hale beer l,'uo!1D to \rrestle theur to the
pxolIld. \rhlch .tafl vren ar rrrappropr iate
They t'eel strolgly tltat there is a use fo! resideulial settirtgs.

brrt u,ould like to be rnore inr olved lrith rhe tratsitioni:rgr of
the child ruoviue back ilto their horue en\-irornnent.

Ph)si.{l Restlaiut - Used Fteqrrrutll' - They use gertle holds. or fun hugs. \rhile constantly leassruilg
studelts.

-IlBtead ofrestraililg shrdeuts. somelilnes the other'lhldent! al.e

reuroved liorl lhe class.
-TLey deb eflvith the child ouce thel.are seltled. Thi! ir)chrdes a cuddie
and a ruilo. arrd is ofterr rvheu the closest bonds .ue folrned.

- Staff debliefilg also occru: ur qlrperl'r\iol.
- II there u'as a crisis (e.g. child u ith a lreapou)- thel, u ould physicall),
restrail- and ifneed be. they uould call the police.

Trainitrg .{Il stalf ae hained ir Safe Crisis N{anagerrrelt -Staffare na red i[ de-escalatior] tecluriques
-.4 Practice l-eader is trailed iu lvL{B. tlith resular trailile arourd de-

escalatioD.

TiIne Out aud
Sensorl Rooms

- They are explorilg the possibility ofa seusoty loorr a!1d

chilcteu carr rse other areas as safe lueas (e.g. ontside).
- Solrre sfudeDts choose to rcrrro\'e themselres to the tirre oul

loom to self-regulate.

\

They do not rrse tirne out or sensolJ roorus. but {rq do rlse ope$ spaces

clealilely
Tlrey u'ill rerrrole chil&eu Aorr a classroorn or sepalate childlelr if
lrecessarJ.
The-v never leave a child orr their ol-n.

Seclrrsiorr - There ar'e t\.t'o safe roolrls ort site.
- The door is closed. a staffureruber holds it closed frolu the
outsrde. arrd the child i' r rrible at all tirue.
- Accruate rccords are kept. atrd there is a desigmted lole rrr

the school to Doritor and aual),se this data $ith the !ie1\' of
qualilv irlpro\.eurent.

- Historically. it uas rrsed {-5 times a d{J'.
- Thel'reuror-ed the door fron a pre-eustiDg tilue out roorn ir !010. They

hate lot needed tlris loorn since. despite the children preserrtirlg ruole
challeu;rilg behaviotu s.
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School N
Speciil Residentiil S([ool -i
MoE

School O
Sp€ciil Residentirl School
MoE & He|lth

l\Iinife!tatiolr of
ChellerEitrg Beha\.iouls

se\_ele conduct disorde!
Self:iujtuious behalioru.
Tlueats to physical safeq'ofother sflrdeDts. stat'f. ard

Propert,'.
Serualised belmr-ioru.

- Biting. hitting. and kickhrg.
- Strarglirrg. hail ptlling. shockirg. lread buttirg. grabbilg clothes.

and spitting.
- Self-abuse. r'erbal abuse. sruearilg.
- Propefy daDrage.

Actiols to Del elop
Positir-el] strted S(hool-
Wide f,rpectatious

- Tltey place a huge eurphasis on ulderstaldilg utat dlites
behaviorr'.

- They har,e a rervard systelll. but the re$,ards ar.e ildividrralised
E.g. oue clieut likes clocks. rvhile anolher rlight like a blacelet.

Integl atiotr of Scbool-
It'ide Sl steus {rouDd
Positive Behaviour'

Positire Belmr.iour Support underpirured by Reetoratile
Practice
Traffic Liglrt Behavioru SystelD.
Targeted Prol'essiolal Derelopuent in the rualageurent
of atrtistic behar-iorus. Oppositional Defialce Disordet.
.A.DHD. and PersoDalit) Disolder.
Use of mrtside agelcies such as CAI\1HS (Child &
"{dolescelrt iuedal Health. Police \-outh.A.id. police

Child Plotection Teaur).
SAFE Nenlolk (sexrulised behaviou il purls).

EXPLORE.
First Secruitv (for danage to propeq,).
High staff to snldert ratio.
Utilise MOE psychologist.
Counsellins is alailable for snrdeuts.
Behaviour N{alagement Policv (hrvolves Positile
Behar ioru Supporl ,lalual as a base- ilcideuts are
rer-ie*ed by statT. serious incidelts are reported to the
N4inishy ofEducation. paretts are kept urfomred).

triol-Violett inteneutious (XXN\1P?). rvhich prrts the eurphasis
ou persoual safety ard de-escalation tecluriqres.
ltrciderrt , eports.
Restraint regisler. u-liich ideltifies childl'en thar lnay rleed
lestraiflt, and ilchldes penuission hour parelts.
Restrailrt corruuittee that lneets lDonthly that re1.ieu s data. arrd
rDakes alteraliorls to dreil beha\ioru rrralagenleli plans.
Dala o1r [estrair]l as parl of the Boa.rd Reporr.
They hale tiglrt policies aud procedrues aroturd l'estraint.
Ihey have a positive behariour proeralune based on IBA in
Anrerica.
They ltate a yearly audit. r,i hich looks at policies arld procedrues.
ald oftel focusses ou physical lerhailt. 'fhe-v treed to iueer the
Neu Zealaud staldard;restraill niuimisatiou ald safe practice
NZSS I -li.l.2003. This accreditatiol process is sinulal to ERO.
lhere tltey cau be giter a -l yeal cenificate. bur alu ays have al
irltenu) audil at l8 t ollths.
They hale r-ery good haldovers to school stafl.
'fheil docunErlts are lillied. e.g. the incidelt f<lls are lir*ed to
the lestrailrt fouD.

Iudiridunlise Plaus fol
Students

hdir-idual Frurctional A.lal1'sis of Behalioru Plal.
ludividual Behar-iotu Suppof Plalrs.

Behalioru N{alagenrert Plarrs. $,hich nmy ir]ch.lde a restrairrt
plal.
Frurctiotal assessrnelts are carlied out.
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.A.ll studelts lMIe art indiridual behavioru plarr. iurd so[re lmie
iudir-i<hral support plals tlut iuclude teachiug protocols for staff.
Tteir fiurctional behavioru plal is sipued by a registered
Psychologist.

Retoutces Takes a systerus approach. 2 behatioual specialists
They have a uralager called 'Otgadsational Det'eloprnelt' uho
has restaillt ir her portfolio.
The staffhave ,l tuoltLly traitiue sessious titir the team leader.
a,ld they have urouthly rneeting in additiou to all ofthe rueetilgs
srmorurdinq the client-

Vie$ ou PhJ sicrl
Restr.aiut or. SeclusioD
Roomt

Thel'have ruoted array iolD restraiut stlategies. aid tite
ue oftiureout facilities ol a1)y fomr of.ontaiunerlt.
Thel'hate ilsteacl rrlo\'ed toBards the stratesies
highliglrted abole. as they hale fouud theru to be more
effective. This is especially due to the backSrorurds of
abrlse lllat uurry strrderlts ha\-e experienced. as $'ell as

the eDrerge ce of mental health colditious ir shrderrts.

The.v belier-e that tlie strategies that they use Iml'e the
sleatest charce ofsuccess iu keepine eleryoue safe. as

the-v ar oid the escalation ofbeln\-ioru i fiu1hel ald
protide a clear patlrway for rcstitr(iol to l]e urade.
They l'eel that ifschools ale usilgr re;traint procedrues ot
tine oui loouls. there should be Minisr) guidelines fo,'
use that are strictly adhered to,

Their philosophy is that this organisation does not apuee u'ith
seclusion. arrd stongly believe that creatile alteluattres are better
for all coucer:red

Tbey are nen ous that gmidelines aloulcl seclusion may legitiuise
the procerr.
Physical Reshailt is orrly used as a lasl lesort.

Phl sital Restrnint - There is a policy u'hich excludes dre use ofrestraiflt.
co[tairuDellt. or isolalion.

- Their research atrd past expelie[ce deorolrstlater that
restraini escalates beharioru aud cal result in injruy to
the shrdelts aldio! the staffcanyilg out ihe restfairrt.

- They har'e a irdir.idrral resttaint assessrnents for all of those
clildl,eir ou the restraillt reErister. 'Ihese stipulate the preterred
'ltold'.

- \\4rere childret are at rerl high risk to selfot othels. or are Child
Youth and Family cluldteu. thel.do lot use restl.arut. This is as
per the Clild Youth aDd Farl1i[1, aeceerlreut.

- Gilell the clienl luoup. they ruay use pltysi.al lestr"ilt arculd
uedical couditiols (e.g. srlhuine).

- There is au ol call uranager tbl back-up. and rvhel recessan- the
police ale called.

Tlailing All stafftue tlailred ir NCVI (1 da.v traiuile prograruDe). arrd
atteld a retesher for olle day a year. Thev [ra!e tbru desigrated
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tlailrers and the perfomralrce certificate is maitrtailred ou a ]early
basis.

- There is an or ile exau etew secold year.
- Eyery -3'd year there is a -l da"v refresher coruse for ilstnrctors.

Tirne Out ntrd Seusorl
Roorns

No Tirne out rooms are usecl
fheir tirue out roour t.as disestablished iu 201 I

area is.

,qs an
locked iidees ard kitchels.

T\r o
by tt

are locked urits. antl hate been aufho sed
ofHealth

Seclusion - No setlusion r'oorn - No seclusion loom.
- Tbey closed their seclusiou roour il 2000. This requbed the staff

to adapt- as the pre\-ious instiiution thal rDanl.ofthe staffcaure
front rras rsed to usiug seclusiotr as a Dlanaqetuelt tool.

Suggestions - There needs to be recoglitiol ofthe courplexity
u orliing uith 1'orurg people u'iro have el
colditious aud uriuistry led provision of
suppon tbr this Eroup.

- There leeds to be easiet access to
CAN,IHS,

support

There should be urole robust
snrdeuts u'ith challengiug
as preschool to Year i. Y
Irltemrediate to Se(

secondarr' coulses
They also feel
access to PD iD thr
behaviorus.

SecoldarJ- to posi-
euplo-Yrrrerrt).

schools shoulcl har-e

"i*.F

#t.
\KI

Catalyst tor Change June 2015 Page 25tu



S(hool P
ResideDtlal Sperisl S.hool
Mof,

Sclrool Q
Resideutial Sp*cial School
)IoE & Ilealth & Youlb Justice

]llaDifestxtioD of
Ch{llengillg Behnr.ioul.s

Verlral abrse.
Stald-or_er tacticli.
Nol'courplialce.
Storilr outs.

Hitturg. pturching. aud kickirrg
Student fishts.

A range of violent behaviorus.&

Actious to DeYelop Positileh"
StAted School Wide
Expe(titiorrs

Set lrrJ clear expectations- \\hich are 1,alue based at1d are corxistent
across the school ald the resideucies.
They have ten clear mles.

The.y put a huge erDphasis on tlalsitiorrirrgr chil&eu back
into their schools. aDd bet$ een the school and their udl.

ItriegrAtiou of Scbool-Wide
S) sterns nlound Positive
Beh$viouI

They see the grouping of strrdents as iutportant.
They use lestolative justice.
They use a lot ofpositile behaviour stlategies-
They aligl snrdent mauagelrent systeu[ \ith a positil'e beha\.ioru
stpport rodel of best practice.
They put siglificant energy into buildilg co sistelt alld cohesi\e
urodes aroturd best praclice.
They take a multi-disciplinary approach.
They ha1.e a lot of tmiring about recogtrisi g u'hat sits uDdemeath
trehaliorus.
They put a lot ofemphasis ou debriefurg after al ilcideut or
escalatiou of behatiotu.

They adopt au ecological model. rrhich puts the clil&er's
difticrrlries il a social corshlrct.
They uork il a partlership model.
Edrrcatiolal serlice. iire tailo!ed to meet irrdir-idtral rreeds

Al lei\t .{ slad tue ret;uued to Le al Cin'al ,rlr}'olre llnre.
each uith specific jobs.
Hate a policl' of reruoliug rtudents (takirlg theru to a safe

area) ald otrjects, frunihue u,rthil tlre iuunediate licitity of
the clild that is acting oui.
pa.ents are notilied ifal inciderl has occuued.
They debrief lot.irrst $ith the shrdent in"olr.ed. brtt u ith all
oltlie shrderlls that uere preseut. Strtdenl! are Ei\err lle
oppo.truity io speak \\'ith a staffileurber.
Use data collectiorr lbms to collect iucideDrs.

Iudiridualise Plaus for
Studelrts

- They hate indiridrml Beim\iorual lvltuiagemeut plars.

- They har-e Frnctional -A,nalysis.
- Thev also hare IEPs.

Resources With studeots that exhibit exae[rely challe 5itg behaliour- tiie,v u-ill
have a urilder u'ith them at all tirues. They llill also restlct the areas

that tlrese shrdellts go to.
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\rieN olr Ph].!ical Restr'{irrt
or Sealusiou Rooms

They t)r( a lot ofresoLuces irrto proaclite plerelltatile strategies. as

they lreliele that physical restrai$t and se.lusion roollrs deshoy
relatiorrships. They feel that orce thal trust is lost. it is Yery hald to
regail.
They focus on the intera-ertioD beirg reasolable and proportiolate.

They feel that restraint ald seclrrsion u'ould be an absolute
last lesort. as the teacher,/shrderrt relatiorslup is paralDottrrt.
and given the cliental, Dlay re-traurHdse the child.
The C hild Youth aud Fanrily statt. ald the Nleutal Healtlr
stail. are r-eq,skilled ur de-escalatiol. They are arrthorised
to do tlis uuder tlie Nlertal Eeallh .A"ct. a]ld the JtEtice Act.
Thel'beliele the closiug oflheil sechrsion roouD rras the
besr iling tlmt happeted to thern. They litened the previous
seclusiou roonx to co[crete bur iers. aM described tlre
process srrnorurding it as 'quick aud dirtlf'.
They fild it irorric that it is r$ually the least trailed
teachers (e.g. teacher assistiurts) uorliilg uilh the most
couplex behaliorus.

Phvsirel Restr.iint - No P[]'sical Restrflint is used.
- Last r$e ofph-ysical restraiut u'as irl 2010.
- 1lre; lrare a po-itire harrdlirrg plau.
- They have the practice ofrernor;irg the shrdents and the lesrdeuts

au'ay fiorn the clild il an escalated state. They tiud that ttle
llehaliorus dissipate u'hen dre audielce is reuroved.

- They prel'er guidiug tecludques. as opposed to restmirt tecluriqBes.

- Physical Restraiut ir rrsed or(esio[&lll.
- Rarely the staffruav need to iuter'\'eue about o[ce e\"el-,- 6

moDths- Ho{'e!er. the faciliry staft uray rleed to use

physical restlai[t once a rnoIrth-
- Because these rruits are anached to a u'ider tacility. be it

Youth Justice or luelrtal Health. the statT fiolu the adjacent
uuit are called to do the restraint.

- ABC (,fuitecede[ce. Behalioul. arrd Consequelce) forru
the basis of a courprehensive debdel'.

Tl'aiuing The trai[irg is Teaor Teach. ancl the-v-' are accl'edited elery 2 yeals.
\f ith 2 instmctols on site.
All staffhave sisrdficaut training iu de-escalatiorl tecluriqrres.

- They are N\-CI trailed. $hele teachels leam to read
altecedelrce alrd perlbrn accordilgl.v

Tirne Out ilrd Setrsotl'
Roorns

As part oftheir orieutation. studetrts seleri r tfune out rr'ea. be il the
library. ol outsicle beside a tree. Studeuts also leam shen they rleed

time oui to either siglal it. ol pick up a tirDe-oui iard.
\1'hen they assess that the child D:ay be at fish. ar adtrlt rrill sta-v ir
close proxiurity.
Sraffale fully supportive ofsrudelts taliiog iiule out. aIrd elcoruage
tlds as a self-r'egulation strategy.

Thele ale tilne out arers for de-escalatiol.

Serlu$ion There a[e [o se(lusion r.oom!. - No seclusioD looms.
- They closed their sechrsion roour E rears ago. ald lrtr e

vieu'ed rhis as the best thilg that er er happened.
- The residential schools attaclled to lbese schools do use

sechrsion
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There [eeds to be a centre ofexcellelce- qirere sralT from all seclors
parake il practical trairtirtg alouud de-escalation ard positir e

slrateges. Nith physical restmilt beirg a small part ofthis trairiug.

ScDool R
Reside[tial Sp€(irl S.hool
Mof & CYf

Malrifestrtior of Challeugin6
Behaviouls

- Falls ill the top 20.6 ofclullengirg beltaviours.
- \:iolent. traluratised studelts.
- sorrre have rrental health issues u hich cat manifest in extteure beluviotus.

Actious to Delelop Positiiell-
Stated School \['ide
Erpectstiou$

- PB,IL.
- Very clear expectatious.

I[tegl rfioD ol Sclrool-r*'ide
Srsterns alorrDd Positil e

Behaviour'

It is a hiErh securil-v school that ti orlis closely, 'ith the Child Youth autl Family tean.
The etlironmeut [ras chalacledstics ofthis tn>e ol alea. such as caureras. alrd high
staff-shrdent latio
They hare shong policies ald procedues.
Sorurd ilductiol processes and teviet processes

They use a urodel by Dr Bmce Pery. uhich assiruilates reasorung. relatiug. artd

legulatiug.
Staff kve PD uourd lookilg behirrcl the behaliotu that is beilg preselted.
They hale policies ou clisis-malageDrent. lisk-rnaua€reDretrl. tiure-ottt. brrllirrg.
abscondilg. r'iolence. secruity- iicidelt repofiing. ard studeul achieleure[t.

IDdividualise PlaDs for. Students - They have ildividual leamiug plans.

ResouICes
YieN otr Pbl si(al Restrai[t or'
Seclusion Rooms

Preveltiol is ldgrh on their agenda. and the Pliocipal colrurlenled ou the b.igh lelel of
skill bv the Child. Youth. and Farnily staffto talk sitrratious doru.

Ph)-si.al Restriiut Ifclielts'behaliotu escalates. staff are trailled to de-escalate. Ifclieuts preselrr

aryry or r iolent belra|iotu - staff $'ill use phliicrl r"ertraiut. llsuaily they \\iil call
Child. Yotrth. nud Fanlil-v to do dris. so as 10 preser-\'e the cltild-teacher relatiorsltips.

Tiroe Out aud Seusorl Roorns - Thel hale 'chill out' fl ea! itr tlre corlidor'.
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Preliminary Analysis of Data from Primary antl Secondary School Inten'iews

Plr1,sical Resn'oittI d,d SecI sio

- The more the schools develop, inteelate. and erubed systeus uorurd positive behavioru, the less the need for physical intervention and

seclusion. This was demonstrated by the schools who were into their'5s year ofPB4L. citing a urarted decrease in the rreed for any
physical intervention or seclnsion. These schools euphasised the importance ofa positive culttue. This was inespective of the school's
decile.

- Clear expeclations were evident in all schools that had very stroug opinions aboul lo need physical reshailt and sechrsion.

- Soure schools had policies ard procednres alorurd physical restraint, bul the urajorily of Primary and Secoldary schools did not. Sorne

ruade refereuce to Physical Restrailt iu theil Health ald Safety policies.
- All schools acknowledged a need for physical restraint as a last resort. urost$ refereucing hann to self and othe$, but rot propelty.

- Soue schools Imd cleal bourdaries between education andjustice, and defened to the police as their lust option. This was especially

evident when childleu were older.

- There rvas a clear corelatiou between de-escalatiou training and reductiou in use ofphysical restraint.

- Mauy teachers vierved physical restraiut as a seuse of failure.
- Some schools had policies arorurd the use of time out. ald had linlied these to behavioru rnauagenent plans.

- All schools fouud the use of tirue out spaces, be it sepalating students out fi'our the ploup, ol quiet spaces with or without a teacher. to be

usefirl. Also, where tirue out had beeu rrsed, most schools rued this as aa oppoltrurity discuss precipitative factors aud alter:ratrve

strategies before the studeDt partook in classroom activities-
- No Prinary or Secordary School visited used a seclusion room, however mauy urade refereuce to having used seclusiou historically, ole

as recent as last year. No school had policies arorurd seclusion. but some schools had policies arorurd exchsive and iuclusive tiure out.

- Sorue schools made referelce to other schools still using seclusiol as a fomr of behaviorual rnterveutior. However. I did not obtain this

iuforlrration fust hand.

- The najority of the schools sarv no ueed for seclusiou. and appeared to be malagilg behaviorus tlrough less restrictive urethods.

However, sorne schools said that they would only rse a seclusiou rooru if it was a part of a behaviorual tuanaseluent proptrarune specific
to a stndett, and was recouunended by a psychologist with parental approval. But the one school that had sechuion as part of a behaviour
tuanageoleltt proetrauure. felt rurcomfofiable with this. and forurd an altemative that did not involve seclusion.

- Mauy schools viewed this practice as historically pmitive, ald the roorm thenrelves as ilapplopriate. Schools rrsed ernotive terx$ to

describe these rooru e.g. 'coDcrete bru ier'. 'the cage'. and'quick and dirty'.
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All schools rvere apprehensive about the use ofphysical restrairt and seclusion iu relatiol lo their lesal stalding and protectiol as

professiorals.
All schools had clear leferral systems.

Soure schools' referral systents lvele lnole complicated than others. iuvolving staffal lrurelous levels as student behaviotu escalated.

\&'hen asked about the rlalageolent ofchallenging behaviorus. all schools spoke to positive beliavioural strategies. Only one school usetl

the teru'prurisluuent'.
The Prirnary Schools appeared to have closer relationships and legular dialogue rvith the pareuts. This allorved therD to share ilfouuatiol
betrveel houre alld school more regulally. rvhich was he$ful iu identifyilg altecedence. However', one Secondarv School rvas exeulplary/

in its r.rse oi KN{AR in relatiol) to pastolal carc.

There rvere various opiuions on the effectileness ofopeu rrodem leamiug spaces. Tirese \,aried fiom viewlug therrr as plovidiug better

teaching arrd more engaged learning. to being vierved as over-stirmrlating. looser elvirorurents that do not suit all children. espeeiall.v

those ol lhe autisn spectnl . .n
- Grouping chikheri aud pitching the teaching at the rrght level plouotes eugaged learuilg. tlius reducilg problemalic behaviours.

Barriets

- A lack of staffilg was liiehliglrted as a banier by ruany schools, with sone schools using Board Resoruces to bulTer additioual teachilg
positions.

- Sorne schools liad better inter'-ageucy relatiorislups than others. Ministry of Education i tiatives (e.g. PB4L, Kia Eke. Restorative

Justice. ald RoCK ON) rvere providilg a fi'amework to hamess this.
- Teacher ruiud-set rvas identified as a banier il relation to corrfiderrce, the eff-ectiveness ofpositive behavioural shate€des. and the

lemoval of seclrtsion.
- Access to prol'essional traidlg arorurd de-escalatiol was identified as a bauier. Many staff spoke ofthe value of training aroturcl the

DalageDtent ofchallerrgilg behaviorus and de-escalation tecluriques. The_v spoke of the need lbr the h-ailing to be practical and lelevant
('plass rnots' ler.el). They saw value il the private trainirrg optious available. horvever foruid the cost plohibitive. especially wheD yearly

r egisllation was al orrgtoing cost.

- Although identifying the need lbr Fiurctiorral Analysis. the level of rurderstaudilg. afld the lack ofexperts to rurdefiake this rvas

probleruatic.
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Analysis of Data from Primarry and Secondary Special School Interviews

Phrsicol Resn nitlt td SeclN:iiotl

- These schools use sechlsiorr nore than rvas evidertced it the Priuary aud Secondary sector.

- Use of seclusion loou.rs varied frotn Aequent to rare nse.

- Sorue iderrtified a therapeutic gairr through the use of sechtsion io relatiou to a speclfic student e.s. XK\ syrrch orne.

- Most vierved seclusiorr as a last resorl to protect students tiorn hanning thelnselves ol others. Schools' ilterpretatio[ as to rvhat

another. Sorue Special Schools believed that there rvas uo leed lbr sechxion. and eniployed models that huled this ol its head e.g.

Policies on No Phlsical Restlairtt or Seclusion.

- Some schools had nuled seclnsiol arld tineout ol its head. where they were puttiug lheutselves ard the other studenis il a safe roout.

foruid it etfective.
- Sorle schools prefened to call the police to manage dangerous behaviorus. citirrg it protected the shrdelt"teacher relatiomhip. Other

schools believed strongly that this was the role ofpolice.
- Sorue ofthese behaviours were so couplex that ifthey did not have a sechrsion roorr. they rvould have to stand dorvn or suspend

shrderrts. Il these instances. seclusion was vierved as a best altemative to startding dorvt students.

- All ofthese schools had policies and procedrues, albeit sorne weLe rnore robust and lnked than othels.

- Floru a rvitler systeuls perspective. some schools monitored lhe hends better than others. rvilh sr:ure schools reflectirrg on a daily basis.

arld plovidilg a supewision to stall-. as all schools fourd restraint and seclusion as rurdesirable.

Onl-v in souie schools did the data alourrd physical restrafut and tine out go to the level oigover:rartce.

Debrrefing arld recolciliatiot between teachers aud sftrclents is seeu as very inportant if sechmion has taker place.

Seusory roours and creative nse ofopen spaces were being used ruore often- and rrraly schools that did uot have these rvere tlevelopilg
such areas.

Schools eurphasised the imporlance of establishirrg N{inistry guideliles arouud sechrsion looru nse. Horvever'. sorne schools tvere

concemed that tluough eslablishiug these gurdeliles. it ntay ac1 to legitiruise theu use.

tr{an.v schools spoke ofthe use of sechrsiorr as haviug a neqatir.e effect ol the students' wellbeirg. rvhilst olhers saw it as a necessary'

realitv given the cornplexil-v of the students ilvolved.
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- The schools that were under the runbrella of Child Youth aud Farnily, and Meutal Health opted for calling the residential staff to
physically restrain and reurove a child. Some ofthese organisations were using seclusion. Teaching staff il these organisations spoke
hig&Iy of the staff skill set in talkilg studerts down, and lmd had extensive haining on this.

Barriers

- All schools identified the need for more baining.
Schools had variorn opiuions as to the use of Intensive Wlaparourd. and the lorv 'children wlio had access to this finding.
Scltools explessed the ueed for professionaI developruent irr relation to challengirrg to be ruole accessible and affordable.
Concer:rs were also laised as to transition processes. such as betweel year levels as rvell as betr.veen residettial aud school
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