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ffiffipY
Foreword ffiruLY
Seclusion is an extremely serious intervention. It is potentially traumatic and can harm a

student's wellbeing. It can also have serious legal implications for anyone who puts a student

into seclusion-

This guide is a step on the path towards eliminating the use of seclusion in New Zealand

schools. Its aim is to strengthen the good behaviour support practices already happening in

schools as we move to efiminate seclusion over the next three years. 
;(

Ihis guide aims to help the few schools that still use seclusion to minimise t$lahysical,
emotional, psychological and legal risks involved. It gives a set of procegSps'to fo ow when

seclusion is identified as a necessary part of a stud€nt's Individual B3[$ur plan.

Use this guide to make an informed decision about sectrriS$Y

Student and staff wellbeing is at the heart of this guide Tu@lrall Soal is to promote safe,

inclusive learning environments that foster the wellbeirqpd education of all students.

recommends focusigS interventions that are strengths-based and positive to prevent the

need for seclusiq$v
1"Y-

For an extrStheb/small number of students, however, seclusion may be the only option

available$r(more appropriate support can be provided- Seclusion may happen in rare

situations when proactive de-escalation strategies and safe physica I restraint are not enough

to manage imminent danger. This guide has been developed for those rare situations.

Schools should contact the Ministry after every incident of seclusion. The Ministry will

support your school to exp,ore other options.

The group included representatives from the Special Education Principals' Association of
New Zealand, the New Zealand Principals' Federation, the New Zealand Educational Institute

Te Riu Roa, the New Zealand School Trustees Association, the Secondary Principals'

-
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They agree that seclusion

should be eliminated.



.Association of New Zea,and, the Post Primary Teachers Association, the Ministry of Health,

the High and Complex Needs Unit, and the Ministry of Educatior,.

The guide takes into account current international research and directions. And it respects

students' rights under the Eill of Rights Act 1990, the Education Act 1989, the United Nations

Convention on the Rights of the Child 1989, the United Nations Convention on the Rights of
Persons with Disabilifies 2007, the National Administration Guideline 5. the Vulnerable

Ch;ldren Act 2014, the Health and Safety at Work Act 2016 and the Crimes Act 1961.
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Organisations represented on the cross-sector Advisory Group

G^,*l',t ,'4'.*, ffieapY
Eernadette Anne
High and Comphx Needs Unit

Brian Coffey
Ministry of Education

Oi Thomas
Ministry of Education

FULY
U*//tuts A

DarldPl,*k 

-

Ministry ot Education ,^\'
,/-) ,<\U

Lorraine Kerr

New Zealand School Trustees Associatioo

e-e/rAA

Ministry of Education

Ministry of Health ,+ New Zealand Educational Institute

,,-*

Angela King
Post Primary Teachers Association

Patrick walsh
Secondary Principals Association of New Zealand

Graeme Danid
Special Education Principals' Association
of New Zealand
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This guide focuses on staff and student safety and wellbeing.

By following this guide, a staff member who faces a decision about whether to seclude a

student can minimise the risk of harm to a student's physicaland emolional wellbeing. They

may also mitigate the risk of legal liabrlity.

Seclusion has been associated with trauma and injury (sometimes setf- inflictd\All sratf

must be aware o{ the possible efiecis oi seclusion on a siudent's wellbeing.s'trvey must also

understand that seciusion is an emergency strategy, only for use when :$)ternattves to de-

escalate the situation have been exhausted, including safe physiralq\trvnt

$.Y"

What is seciusion? ,=+\J
, (_)

Seclusion is ivhen a student is involuntarily placed along-ffe roorn, at any time or for any.

durat;on, from which they cannot freely exit. The doqr Hy be locked, blocked or held shut.
tF\r'

When used in this way, seclusion tras no theraq(lt value and rn no way promotes mental

dnd plrysicdl wellbeing 
.,tY

Using a "sensory" or calm-down rooq$ i-ot seclusion if the student can leave freely

you may use a "sensory" or .uir-.r5*1loorn that,s provided as part of an Individual

Behaviour Plan to d stuCent wQYdditional neeris. rhey could be on the autistic disorder

speflrum or have oiher sesp\d 'ditliculties. They may use the room when they leel

stsr\,r,hglmed, ancl are a$\o freely leave at any t;me.

/-Q_\4 ./
ldentifying g$5n you may need to use seclusion

uj
Use sec!$qldn only where there is "irnminent danger of physical injury"

Y.,:
Seclusion is a serious intervention. If there is any alternative to secluding a sludent use thai

alternative. Only use seclusion in emergency situations when:

. it is part of an Individual Behaviour Plan

. the student's behaviour poses an imminent danger of physical injury to other

students, staff, themselves or others

6 you have used preventative and de-escalation techniques and not been able to
reduce the risk of In;ury.

G$PY
The purpose of this guide

Student and staff wellbeing ccme first ffiruLY

T.ansrtiooal ouidame Jor New Zealand schools a5 we work towards the eliminatroD oi le(lu!rool'age I 
.l

I



What is "imrninent danger of physical injur;,"?

You will need to use your professionaljudgernent to decide what ronstitutes "imrninent

danger . lhese situat;ons ale examore-

. A student is moving in with a weapon, or something that could be useci as a rveapon,

and is clearly intent on using violence towards another person.

,' A student is physicaliy atta.king another persor, or is about to.

W4lEt) a student has been placed in seclusion, work towards getting them out of

setlusion as soon as possible-

Only permit designated staff members who are trained in physical restraint and

seciusion procedures, and in emergency fir5t aid, to seclude a student.

A staff member must monitor the studenl's physirel and emotional rveilbeing

continuously. They must be able io see and hear the student at all times.

Offer water to the sludent during and after seciusion.

End seclusion as soon as the conditions or behaviours which caused the neeC for

seclusion stop, and th€ imminent danger is no longer present.

-Iransitiona, gu;dance for ,!elv Zealand schoolt as we work lowards the el,mination of seclusioa

r-
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others r,vho wouid be injured i{ hit.

. A student is. for example throwing furniture, computers, or breaking glass ciose to

danger of being hurt .*V"
. for refusal to comply wrth an adult s r-9SG6Y'

.q'
. to respond to verbal threats 

. 
:,,.

Guidance

These situations do not pose imminent danger



6 Thank the srudent for catrning down, ask if they need ffi.#ru#ffiftfl
that they can come back to class when they are ready.-E#t W # f;{

n Monitor the physical and psychological wellbeing of bot$-if{Enlup$pt pftltre se[f 6.

;:ffiJH,: Tffi:::ffi i: :J fiH.:;:::J^ 4W g H" M:" f,
. As soon as possible on the same day. after the seclusion period is ovet the staff

member who se.luded the student must complete an incident report. An example

template is at the back of this guide.

Ger help if these things happen

Contact par ents or car egivers $uring or after serctti{ie'h

. Contact parents ol. careg;vers while ttr6t>&*fifa is in seciusion, or as soon as possible

afterwards. The only exceptron is if{Ettudent's Individual Behaviour Plan says they

do noi wish to be contacted dqoinfi-'lf you cannoi rontact them durinq seclusion,

.ontact th€m on the sanre tg;blihuy can rnonitor their child's r,vellbeing at home.

. lf the student is in a reli;fr'trtral school or home, inform the residential team so they

can monitor the stuC{dlx wellbeing alter schoor.

. relt parents o, .#-6ir"r, how the incident was handled in iine with the Individual

Eenaviour P!a#7hd lhis guidance doLiJlnelt
ii,-:.,

" !>-"
The seclusi#joom

''l:"i
ln rare sit$Iidns, when seclusion is part of ao Inclividual Behavrour Plan, the rcom usecJ for

seclusion must provide for the student's welfare

o The seclusicn room must have an unbreakab,e observat,on window so the student

can be monitored, watched and heard continuously, It must have adequate

ventilation and lightinE.

. The room rnust be reasonably sized, have soft. fixed furnishings and be free of
potential safety hazards.

TJ
If the student remains highly anxious and distressed, with no sigqSo} de-escaiatrng,

seek suitabie help from someone who may be abie to suppod{6pm. This coukl be,

for example, the parents or caregrvers oI a staff member v4fiahas a positive

reiationship with the student. -*"5i",t"
If the student starts self-harming, safely physicallV$Aftin them (in line with the

Physical ResUarnt guioel and cail the eme, gencqq\)vices

Page ' 6 Transitional guidance for New Zealand schools as we work towards the eiimination of 5eclusion



Use preventative and de-escalation techniques first

Your first aim is io avoid the need to seciude the student.

Use the following strategies for unexpected "one-off" incidents, as weil as for students wno
regularly present with high-risk behaviours. These are general suggestions_ For students with
high-risk behaviours, have an lndividual Behaviour Plan developed, tailored to the student's
needs,

De-escalation techniques

Safety first - create space and time

. Remove the audience - ask other students to take their work and move away.

. Give the student physical space,

CGPY
Preventative techniques

*i""3*:Hij',ilL,o.,,""ridentirypotentiarym,m&mf*,

be stressful or difficult for them. ,<\"
. Identify the student's personal signs of stress or unnang$-a intervene eady.

o Monitor wider classroom/piayground behaviour car$p, not"ntial areas of conflict.

Respect the student \
. Demonstrate a supportive approach: 'l'rarr$to nerp "

o Be flexible in your responses: uo"nt gftYut. doing to the demands of the

situation. , O.
' Be reasonable: a reasonabl4l*, request or expectation deserves a reasonable

response. 
+'. Promote and accept 4ftromise or negotiated solutions, while maintaining your

authority. r*-\)
o Take the st$flseriorstV and address issues quickly

Rreserve the cy&;t's dignity

' [(}nti"te 
or sensitive issues in private

o Av6id the use of inappropriate humour such as sarcasm or mocking.

Transitional guidan.e lor New Zealand schools as we work towardr the elidination of se(lusion Pagel I



Name the emotion in a calm even voice: "You look really angry", "l can see that you

are very frustrated"...

Wait.

Communicate calmly

. Talk quietly, even when the person is loud.

. Iry to remain calm and respectful.

. Monitor your own body language and allow the student the opportunity to move out
of the situation with dignity.

r Focus on communicating respect and your desire to help.

. Keep verbal ;nteractions respectful. 
d
o

An lndividual Behaviour Plan

If seclusion is being considered as an emergenry strategy, it should be part of a

comprehensive Individual Behaviour Plan. It should be a short-term measure while the

support team develops more appropriate methods to support the student.

The team supporting the student including the parents or caregivers, should all agree that
seclusion is necessary before it becomes part of a student's Individual Behaviour Plan.

' 
I::J,"i::::"J:;;:l:'* """""rear 

choices and/o5$tions to herp them reer

rhink ahead in case tt 
" 
situatio:o:'.:-r., SO'o If escalation occurs, move further away. r.. ^'. Makesureyo,hr*-*i ;;; -.O.f" 

G $ pY
:::::ffi*"k*' &NtY

What mav escalate the bel

. tnrJateningth"rt1$f-

o Arguing o, int"ldi\ng.

. contradiagf$at the student says - wen if they are wrong.

. ctraile@lhestudent.

' rq$o sna.e the student or showing your disrespect for the student

Paoe | 8 Transilional guidanre lor New Zealand srhoojs as we work towards the ejimination of se(lusion
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CffiPY
The plan must outline the preventative and de-escaletion strategies which, if successfully

;ff *H:ffi 
" 
::;:: ::ffi m,l-m*- *

imminent danger to other students, staff or the student themselves. lt must say to use

seclusion only when preventative and de egcalation techniques have not reduced the

potential for injury. These techniques include removing other students and staff from the

area, calling for heip, and using safe physical restraint

Ihe plan must fuily document the seclusion purpose and process. The plan muq be

approved by the team supporting the student, and they must monitor and glidw it

regularly. 
-$'.-\-j

Ihe plan must be tailored to ihe student's rndiviciual needs and chaittteristrcs, includtnq:

t\Y. rhe studenr's abilitv to understand whar is nappenrngdsnlihy

o any impairments the student has. for example phgfal. intellectuai, neurological,

behavrourar, sensory (visual or hearing) imOairrq!\, o! rmpa,rments to

communication 
.\--t-

. any mental health issues or psycholog iqfubndrtions the student has, particularly any

history of t,auma or abuse +q '

. any other medical condit,ons tP s\ddent may have

. the student's iikely responsa.45 freventative, de-escalation and physical restraint

techniques ,, +-;+'. the environment it i_trith the restrainl rs taking place.
a\

\. 'i
The team shouid inclradethe parents, caregivers and, ii appropriate, the student.z\l

-\{ t
. Parents gS-egivers shouid help make decisions about their child and aEree lo the

,uppo{irJt"*"ntions
;\*,_

. p*#otr or careqivers must be fully informed if seclusion is part of the student's

Individual Behaviour Plan. They must be tokj how seclusion will be applied in iine

with this guide. The team must get their consent.

The parents or caregivers may say that they do not want to be contacted during a

period of seclusion. Documeot this on the pian.

Before obtainlng consent for seclusion, the student and parents need to see the

seclusion room and be told the school's policies and procedures or-; seclusion

i.;ositionalguidan(e for N€w Tealand s.hools as we work loeJards the elimrnaiion oi 5e(lusron Fage | 9



All relevant professionals, parents and caregivers must have a copy of the plan, signed off by

ihe Principal (or Principal's delegate) and the student's parents or caregivers. If the student is

enrolled in a residential school, the residential staff there must also have a copy.

rrainins in sare responses C 0 PY

New Zealand schools- It includes a full day workshop for all staff and ongoin pori

afterwards, The training can be delivered in modules rather than a lull daXiQnTs is a better

option for your school. The focus is on preventative and de-escalation(Fiques. (ontact

your local Ministry of Education district office for information about{$"trrining.
i.P-

For the team supporting the student 
, O€'

When a student has had to be secluded, the Ministry o-f$cation will provide support to

help avoid further use of seclusion. 
.$"*

. contact the Ministry for help atter trrela6&irt. They will give you support as soon as

possible to develop alternative wayaQYvnanaging challenging behaviour.

. If the team already has ,rpporlilpHnrrB or the Ministry tell the case worker. They

can help the team to strenglQ$\the preventative and de-escalation components of

the Individual Eehaviour $D., .4,,

Good practice fol\fig an incident involving seclusion
./\

After an incident inw,&ilS seclusion, take these steps to ensure everyone involved stays safe,
- \/{uture incidents fftPle prevented if possible, the parents or caregivers know, and the

incident is r"p(gXa.
/ .\/. CqlX/the staff member and the student regularly to ensure they are not in shock.

SuPport them as necessary.

. Ensure the parents or caregivers of the student are told as soon as possible after the

incident, so they can monitor the student's wellbeing at home.

. If the student attends a residential school, ensure the residential team manager is

told, so the student's wellbeing can be monitored after school.

e Reflect formally on why the incident occurred that resulted in the student being

secluded. Consider what might have prevented it, and what might need io change to

minimise the likelihood of it happening again,

:::", -- :T:,* * o*,o,, _ **ffi ieloped for

Page I 
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c Review the Individual Behaviour Plan and make decislons as a team about what

needs to be strengthened to minimise the likelihood of a srmilar inciafhtr

t*-
Reporting the incident ,(r 

'

. Write up every seclusion incident in an incident report an{SDct on rt (see the

^-^-^l^ ^{ - .^6^n:6^ +^-^l-+^ -+ +1.,^ ^^.1 ^r +r-.;- ^,,:-l^t\Y

Consider whether all preventative and de-escalation strategjes were used according

to the Individual Behaviour plan and whether the seclusion procedure was iollowed.

Write an incident reporr for the team direftly srrpporting the student

Review the Individual Behaviour Plan and make decisions as a team about what

needs lo be strengthened to rninimise the likelihcod of a sirnilar incident.

, Write an incident report for the team directly supporting the student.

example of a reporting template at the end of this 9ui41$\

. Get the incident report signed off bv the staff invxSr t$ffis'ffiq$d
Principal (orPrincipal'sdelesate). \*ftd E__# ffi'- ffi

:j,*i:ifi 
:'::::,,., .*, .,*::ll",#.,H.,LY. Hold a debriefing session with 

4vb#ed 
staff, the Principal or Principal's delegate, and

another member of staff no#(bdlved irr tne physical restraint incideni. Hoid it wilhin

two days of the incident+

. In the debriefing, fo\qiei the incident, the lead-up to ,t, the different interventions

used that werF uJ€rtessful in de-escalaijng the behaviour', and what could have

been done d igeqJi'tty.
OY. if MrnrstgpYTLB practiironers are part of the student's team. involve them in the

debri{U process.

. IfS,Holice were ,nvolved in the incident, invite them to participate in the debriefing

."1.'.,n

. Write notes from the debrief along with nexl steps or actions.

Debriefing parents or caregivers

., Cffer the parents or caregivers a separate debriefing as soon as praciically pr:ssible,

preferably within two cjays of the incident.

" At this meeting, give them the opportunity to discuss the incident. Invite them to

become active partners in exploring alternatives to seclusion. If appropriate, involve

the student in this debriefing session.

TraflJitionai guldan(e for New Zealand sahcolS at we work towards the elirnioation of seclusion PageIfi



E Write notes from the debriefing along with next steps or actions.

Adapting the lndividual Eehaviour Plan

" Hold a meeting as soon as possible. Involve the team supporting the student,

including the parents or caregivers. and the residential team manager if the student is

enrolled in a residential school. Use the meeting to review the Individual Behaviour

Plan and the seclusion processes followed in the incident.

" In the updated plan, identifo ways to prevent the need to use seclusion in the future.

$ilW':*

Collect data in with the Privacy Act 1993. Full details are at

/ -\
Prornot"*hY-inimisation of seclusionN
The Princilal or Principal's delegate is responsible for:

promoting the goal of eliminating the use of seclusion through a focus on alternative

strategies

ensuring appropriate training is provided that aligns with the goal of eliminating

seclusion in schools.

. Incorporate in the plan the suggestions of parents or caregivers an{$propriate,
the student. .. 'r

. If a behaviour specialist from.the Ministry or RTLB ,.-i.. ir4dng the team

around the student, involve them in the review of the plan.t>

r Put all releyant documentation in the studena, ,,,., ,*S*u ,t to tt e student's

teacherandparentsorcareeivers. 

Cepy

I
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Monitor and report the use of se€lusion

The Principal or Principal's delegate is responsible for:

. monitoring the use of seclusion in the school (to include gathering and analysing

information, identirying trends, and checking that documentation about each

incident is complete)

. collating information about seclusion in a report and sharing data on seclusion

regularly with the Board of Trustees via the Principal's report at Board meetings - do

this in a public-excluded session

. managing any complaints and feedback.

Oversight by the Board of Trustees

. The ERo may review a school's use of secqfr as they would any other school

operation or procedure. 
,(a\L,

"". 
ffiffiPY
ffiNIY

"(8$\'p
-rf

The Board of Trustees is responsible for governance oversighS$\
,,^\f

. The school should contact the Ministry .ft", 
"r.14Sl'rion 

incident. The Ministry will

support your school to explore other options. $'

Transitional guidanc€ {or New Zealand schools as we work towards the elimination of seclusion Page I 1;
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Reporting templates for seclusion of a student
(Sample only - many schools v,/ill have esralllished processes to reflecl on incrdent ard have good
reporling processes)

lnstructions

'1. Seclusion incident report (staf0 (see report with red Uaratthetop) 
, OO. The staff member^ who put the student into seclusion should <Filete this as

soon as possible after the incident and within 24 hoors. X*Jr The incident report should be signed off by the staff invgllqi}, any staff who

witnessed the incident, and the Principal or PrincipalqPegate.

i Nots fflhe Fincipal put th€ srudent into sectrsio", a aqgftH senior management ream
j niember shouE sign offthe reporr \Y
Seclusion debriefing (staff) (form with blue FJrfl
. Within two days of the incident, a d{ftYrng with the staff involved should be held

by the Principal or Principal's delgg$e. Another member of staff who was not
involved in the seclusion shor-6Xtena.

. The team urornd ,1t" rluaf(ticluding team members from other agencies, should

be part of the debrie$frrocess.

3. Seclusion (parent or caregiver and, if appropriate, the student) (form with

green bar) _r(7Y. @'ir"ntt or caregivers should be notified and involved in discussion about the

illcident with the Principal or Principal's delegate as soon as practically possible so

they can monitor their child's physical and emotional wellbeing at home.

. The parents or caregivers should be given the opportunity to discuss the incident

and become active partners in exploring alternatives to seclusion.

i ruoe: Tlr" st"ff rn"mber whoflUt the siudent into teclusion should ,Ioi be par.t cd this meeting.

Page i 14 Iransitional guidaDce for New Zealand schools as we rvork towards the elimination ol seclusion
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5ecli.rsion i*cident report

Repcc ccmpietecj by Date cf
incident

Date ol
r€po rt

iiame of r:iuderi

Date of l-.)ifth Gender lM !-'l F Il
Eihnicity

Time seclusion started

I-ime seciusion ended
,d

Name./i cf st;{i rileniberls
administering seclusio;r

Other staff or ad$lte wro *itncssed .r\\J

thev intended sel{- -1' L/1harm r\-/

Please turn over and rompiete the reflection section.

Imminent dang€t
serious risk of injury -
describe

Actual injury -

r

Page I A



Reflection

Events leading to the incident
Describe what was happening b€fore the behaviour started to escalate. what was the student doing?
What do you think might have triggered the behaviour? How were other students reactiog to the
student?

Behaviour of the student
Vvhat did you notice about the student's behaviour that

? Think about the way they looked, for example facial expressions,

What did you try before the seclusion, -\IJ
Oescribe the alternative techniques and tried to prevent the emergency, including a

des.ription of the de-escalaton strategies What was lhe response from the studenl?

GffiPy _l

oue

Getting the student to seclusion
Describe the methods used to g€t the student to secluston. How many staff were involved?

I

Seclusion incident report Page A
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student?



Monitoring
Describe how the student's physirai and emotional distrcss r,/as monitored while th€y were in
seclusion

Describe the mood oI the student when thev wer€ release.,
were thev of{ered? t

t\--

.*\e'

lf there's a next time
What cou,.j be clone diflerently

(

to prevBn: the need tor seclusion?

Releasing the student from seclusion
Describe when and why the decision'to end seclusion was made_

ur
-s\'

;5V
*'

,V

and '"!hai suppcd do you ne€q a

Signatures of staff who
put the studeot into seclusion

leciLrsion ircident repDrt

Signatures of staff witnesses (if applicable)

Page J A
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Sectusion incident debriefing fornr (staff involved)

-4.
-(J

-&^\

"Lr
r\s'

*\./
,{ r',\-.

x8s/
s

erincipar g4ftYial's delegate signature

Se(lusion in.idenl debrietnq {orm lstall involved) Paqe t

Dat€ c,{ xr(idenl 
I

Trme ol debrief rnq

Names ol people at lhe cicbriefing

findings of debrie{ing

Y
lJexl elepr./a(tioxs

I

lt-



Physical restraint debriefing forrn - parents or caregivers, student

,a\o

$q

"-*GOPY
.s"

Principal or Prirt{dl's delegate:

*,"no-e9*',J"o,

Seclusion incideol debriefing form - parentl or careqivers, student Page I C

Nomes ol the people at the debr iefrng

A

.Pa.€r+ of {areglver - CotynRenls and suqqpsltOds

Student - (oDlments an.l suggest ont

Next steps,/actions agreed

Srgnatures

I

Student.

l
I

l
I


